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SOME ACCOUNTING TEXTBOOKS ARE MORE ACCEPTABLE THAN OTHERS: 

EVIDENCE FROM A STUDY ON THE EVALUATION OF RECOMMENDED FINANCIAL 

ACCOUNTING TEXTBOOKS IN SECONDARY SCHOOLS IN SOUTHWESTERN NIGERIA 

Abstract 

The study determined teachers and students’ acceptability of 13 and their evaluation of six mostly used 

recommended Financial Accounting Textbooks in Southwestern Nigeria. It adopted the survey research 

design. The population comprised all Financial Accounting teachers and students in senior secondary 

schools in Southwestern Nigeria. Purposive sampling technique was used to select a total of 80 teachers 

and 700 Senior Secondary II (SS2) students from 64 schools which were selected using the random 

sampling technique from the six states in Southwestern Nigeria. The criterion for the selection of the 

respondents was the possession and use of at least one of the textbooks recommended by their 

respective State Ministries of Education, National Examinations Council (NECO), West African 

Examinations Council (WAEC) and the Joint Admissions Matriculations Board (JAMB) for a period of 

not less than one academic session. Two instruments titled “Financial Accounting Textbook 

Acceptability Checklist” (FATAC) and Textbook Formal Evaluation Questionnaire (TFEQ) with 

versions for teachers and students were used to collect data from the respondents. Data collected were 

analyzed using frequency counts, mean and rank order. The results indicated that the order of 

acceptability for five out of the 13 textbooks that are mostly used by each category of the respondents 

are the same having the same ranks of 1st to 4th and 11th while the order differ for the other eight 

textbooks. Results also indicated that the overall evaluation of each of the six most used recommended 

textbooks is at the satisfactory level as assessed by teachers (2.76 ≤ x ≤ 3.52) and students (2.82 ≤ x ≤ 

3.66) although variations exist in some of the indices when taken separately for each of the textbooks. 

For instance, students’ evaluation of one of the textbooks was found to be only highly satisfactory on 

content and organisation indices while teachers’ evaluation of this textbook was found to be highly 

satisfactory on the utility index only. The study concluded that the disparity in the acceptability of the 

textbooks could be hinged on relative differences of the textbooks on the indices of mechanics, the 

extent of incorporation of technology into students’ learning, assessment and lesson design and 

instructional strategies which are vital areas to be considered in the subsequent revisions of these 

textbooks.  
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Introduction 

   

Entrepreneurship education should provide school graduates with diverse skills, competencies 

and values which range from foundation skills of basic literacy and numeracy; technical and vocational 

skills needed for specific trades or sectors of work; transferable skills  which smoothen the transition 

from school to work  including the ability to be punctual and a team player, to think critically (applying 

knowledge to real work situations), solve problems, act entrepreneurially, communicate  effectively, 

work in teams, persist, use technology and speak foreign languages (UNESCO, 2012; Williams, 2012) 

which are outcomes these graduates purportedly lack that barred them from getting employed, staying 

employed and creating worthwhile ventures that could be sustained and contribute to sustainable 

economic growth and development in a globalized knowledge economy. These three skills categories 

are referred to by the ILO as core work skills or skills for employability (ILO, 2013). 

 Presently at the senior secondary school level in Nigeria, one of the foremost subjects that 

teach entrepreneurship is Financial Accounting. This subject enables students to acquire financial 

literacy and other basic financial concepts like financial management and business accounting cycle. 

Financial Accounting is a subject that deals with the art of measuring, communicating, and interpreting 

financial activities. It is no gainsay that many people, according to Adetayo (2005), think of accounting 

as a highly technical field that can only be understood by professional accountants. This notion which 

is capable of promoting a negative attitude towards the subject should however be discouraged as 

organisations, no matter how small, whether it is a trading business, a charitable organisation or even a 

home deals with money. In view of the fact that all people deal with money, the keeping of accounting 

books is essentially an art with utilitarian value which must be acquired by all and sundry (FRN, 1985). 

Financial Accounting is also referred to as Book-Keeping and Accounting and Principles of 
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Accounting. It is regarded by the National Curriculum for Senior Secondary Schools released in 1985 

as part of the Business Studies curriculum in the group of vocational subjects (FRN, ibid). The National 

Policy on Education (FRN, 2004) included it in the list of vocational electives that students are 

expected to choose from at the senior secondary school level while it is taught at the junior secondary 

school level as an essential component of Business Studies, a pre-vocational elective. This shows that 

Financial Accounting occupies a prominent place in Business Education as could also be verified in its 

acceptance as one of the subjects required for admission into administration courses in the Universities, 

Colleges of Education and Polytechnics. Suffice it to state that with the change in the senior secondary 

school curriculum structure, the subject has been split into two viz: Financial Accounting which has a 

wide content coverage and belongs to the Business Studies field of studies and Book-keeping which 

has a rather lean content coverage and is one of the 34 newly introduced Trade/Entrepreneurship 

subjects (NERDC, 2009; 2013).  

Considering the indispensability and the utilitarian value of accounting knowledge, one would 

desire a better performance of students in the subject. However, analysis of 9-years (2002-2010) West 

African Examination Council (WAEC) results in the subject as could be obtained from Oyetoro (2014) 

reveals that the performance of students in the subject is relatively poor and unstable. Specifically, 

percentage passes at credit level (A1-C6) was at a lowest of 18.47% in 2006 and highest of 52.21% in 

2010 with an average of 33.24% during the period. Recent updates in the trend of students performance 

in the subject from 2011-2015 as provided by the chief examiner’s reports for these years showed that 

though performance has improved in the subject, students yet have a considerable number of 

weaknesses in their skills and knowledge of the subject. Some of these deficiencies include: lack of 

understanding of some topics and accounting terms and concepts, inability to express their ideas 

clearly, lack of knowledge on how to open some accounts and close them as appropriate, copious use of 
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unwarranted abbreviations, inability of candidates to apply the basic accounting principles required in 

solving accounting questions, etc.  (WAEC, 2015 a, b). 

A lot of implications and recommendations have been drawn for policy implementation on 

account of the poor performance of students in the subject. Some of these include the identification of 

the causative factors for the poor performance of school candidates in Financial Accounting at the 

senior secondary school level by school authorities and governments; application of necessary 

intervention strategies for quality assurance in the teaching and learning of the subject at the secondary 

school level; assessment of the available infrastructure as well as the strategies for the teaching of the 

subject; adequate coverage of the teaching and examination syllabus and  taking of necessary steps to 

make relevant books readily available and affordable for teachers’ and students’ use (WAEC, 2006).  

The call for spirited attempts at finding the causative factors of poor performance in the subject 

has led to several researches, some of which focus on the trial of new teaching methods and strategies 

such as Activity Based Teaching and Learning (Chang & Lee, 2007), Instructional Scaffolding (Azih & 

Nwosu, 2011), Computer Assisted Teaching and Learning (Boyce, 1999) and Guided Discovery 

(Raymond & Ogunbameru, 2005); while others such as those of Adetayo (2010) and Phang, Johl and 

Cooper (2011) focus on students’ personal characteristics that affect their learning and achievement in 

the subject. Little research effort has however been geared towards determining the relevance and 

currency of textbooks used in the study and learning of Financial Accounting which is also germane 

and is considered to have a considerable impact on students’ performance in the subject. For instance, 

the November/December 2007 WASSCE Chief Examiner’s report in respect of the subject explicitly 

points out that one of the remedies to students’ weaknesses and poor performance is the provision of 

relevant and current textbooks containing the topics in the syllabus to teachers.  
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Literature Review 

Textbooks are essential contextual variables in the teaching and learning process. They stand 

out at the heart of educational enterprises and teachers rely on them to set the parameters of instruction 

and to impart basic educational content (Akani & Abonyi, 2011). They are a focal instrument of 

curriculum development and implementation not only in Nigeria and in other developing nations but 

also in developed nations. In view of textbooks’ importance in the teaching and learning process, there 

is the need for them to be evaluated and re-evaluated as often as possible. This is with the view to 

determining if they: meet the expected curricular goals of the subject they are written for as specified in 

the appropriate National Curriculum guide; are still relevant to students’ and teachers’ needs; are up-to-

date in keeping up with recent developments in the subject area and; are free from prejudices and biases 

against peoples of diverse cultures, creeds and affiliations.  

The methodology of evaluating textbooks has witnessed considerable developments over the 

years and hardly could the trend of developments in the field be complete without reference to 

readability of textual materials. Readability refers to the quality of written language that makes it easy 

to read and understand. DuBay (2004) defined it as what makes some texts easier to read than others. 

Attempts have been made by educators and technical communication experts to measure the readability 

of different texts via the use of formulas which express same as a function of vocabulary difficulty and 

sentence length. It was noted by Milone (2014) that Lively and Pressey (1923) are credited with the 

first readability formula. To date, there are hundreds of readability formulas some of which are Flesch 

formula (1948), Dale-Chall formula (1949), Gunning (1952), Klare formula (1963), Fry formula 

(1968), SMOG (McLaughlin, 1969), Gray and Leary (1935), and the more recent ATOS Renaissance 

Learning’s readability formula (Milone, 2014). These formulas have been applied to diverse textual 

materials and some have witnessed considerable modifications to date. In spite being primary measures 



Some Accounting Textbooks are more acceptable than others 

 

Ife Journal of Humanities and Social Studies 3 (2), 125-138 

 

of assessing the difficulty level and of texts, readability measures are not to be mechanically applied as 

there are other indices of textbooks (such as content, organization, coherence, design, assessment, 

alignment with state and national requirements, style variables of word order, satire, analogies, gender, 

political and other socio-cultural biasness and prejudice, illustration, pedagogical aspects, etc.)  that 

require attention (DuBay, 2004). The demerit of readability formulas in not taking cognizance of the 

varied indices of a textbook, an individual’s purpose for reading, degree of prior knowledge and 

personal interests of the reader led to the use of evaluation checklists which could be administered by 

expert(s) (content analysis) and/ or on end-users either in a pre-use, in-use (also referred to as whilst-

use) or post-use context. Hence, myriads of studies exist on the efficacy and use of evaluation 

checklists on various textbooks in different locations of the globe. Suffice it to mention too that while 

English in the Second Language Context (ESL) textbooks and some humanities subjects such as social 

studies, history, geography and economics have benefitted immensely from the use of this methodology 

of textbook evaluation only a negligible few have been carried out in the accounting field. Some of the 

studies on ESL textbooks include: Azizifar & Baghelani (2014); Khodabakhshi (2014); Khoshsima & 

Khosravani (2014); Nguyen (2015); Nimasari (2015); Riasati & Zare (2010); Soleimani & Shafie Khah 

(2014); and Vahdany (2015).  The findings of these studies are varied with far reaching implications 

being drawn for improvements in the revision of the textbooks. 

 In the social science subjects’ category, Folsom, Leef and Mateer (1999) examined 16 

commonly used Economics textbooks in Michigan high schools for balance, accuracy, clarity and 

instruction. The textbooks were examined on the basis of 12 criteria. The textbooks were awarded 

ratings which ranged from A-F depending on whether they acknowledge the preponderance of evidence 

that strongly suggests that markets perform many functions well including the production and 

allocation of goods and services and the extent to which they showed the students how to apply the 
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laws of economics to any issue or controversy. Results showed that of the 16 textbooks examined, three 

received A’s and three others earned B’s. Yet, three received C’, five received D, and two textbooks 

received F’s. Hashemi (2011) examined the use of critical thinking skills in three social science books 

used in Fars Province in Iran viz: Sociology Textbook 1, Sociology Textbook 2 and Social Studies 

Textbook. Critical thinking in the study was operationalize as consisting of the skills of reasoning; 

questioning, assessment of examples and statements, group work, interpretation, true judgment about 

issues, analysis and evaluation, logicality, and explicitness. The results of data collected via a fifty-

four-item questionnaire which was administered on 153 teachers showed that the teachers who used the 

Social Studies Textbook evaluated assessment of examples and statements, and analysis and evaluation 

skills as not satisfactory while they evaluated the other skills as fairly satisfactory. Teachers who used 

the Sociology Textbook 1 evaluated explicitness, assessment of examples and statements, analysis and 

evaluation, and interpretation skills as not satisfactory while they evaluated other skills as fairly 

satisfactory. Lastly, teachers who used Sociology textbook 2 evaluated explicitness as not satisfactory, 

logicality as satisfactory, and other skills as fairly satisfactory. 

In Nigeria today, there are four Financial Accounting textbooks of Nigerian authors that are 

recommended by the Nigerian Educational Research and Development Council (NERDC) which is the 

apex body with the mandate to develop curricula for use at all levels of the Nigerian Educational 

system.  Yet, there are five Financial Accounting textbooks written by foreign (non-Nigerian) authors 

that are recommended by the West African Examinations Council (WAEC) for use in schools while 

fourteen books of local and foreign authorship, and one gazette (Finance Control and Management Act, 

1959) are recommended by the Joint Admissions and Matriculation Boards (JAMB) for use when 

preparing for the Unified Tertiary Matriculations Examination (UTME) in Principles of Accounts. 

There are myriads of other Financial Accounting textbooks which are written by different authors that 
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are also recommended for use in schools by state Ministries of Education (MoE) without recourse to 

the teachers who teach the subjects and the students who use them in the schools. Students may find 

such textbooks counterproductive with the resultant effect of loss of interest which culminates in poor 

performance in Financial Accounting examinations.  

The above necessitates that textbooks recommended for use in the teaching and learning of 

Financial Accounting be evaluated from the end users (teachers and students) perspectives to determine 

their appropriateness so as to provide a profound basis and guide for their subsequent revision as 

deemed necessary. More so, the need for the present study becomes imperative on account of scanty 

research on textbook evaluation at the secondary school level that utilizes checklists in this subject area 

in Nigeria. Few studies that utilize other methodologies and approaches include: Flory, Phillips and 

Tassin (1992) that utilized readability formula; Davidson (2005) that used parametric statistical 

techniques of regression analyses and Analysis of Variance (ANOVA) on words and sentences; 

Chiang, Englebetcht, Phillips and Wang (2008) that employed four readability evaluation methods: 

Flesch Reading Ease, Flesch-Kincaid Grade Level Index, Gunning’s FOG Index and the SMOG 

procedure to carry out three set of comparisons of overall readability comparisons, chapter comparisons 

and topic comparisons; and  the content analysis method was employed by Ferguson, Collison, Power 

and Stevenson (2008) and in a relatively recent study by Phillips, Alford and Guina (2011). 

Statement of the Problem 

There are many textbooks available for teachers’ and students’ use in the teaching and learning 

of Financial Accounting. However, in spite of the proliferation of Financial Accounting textbooks, 

evidence from literature suggest that teachers and the students who are the users of the textbooks do not 

play substantial role in textbook selection and evaluation committees that are set up by Ministries of 

Education and examination bodies (Alebiosu, 2006; Macdonald, 2011 & Wang & Cheng, 2005). The 
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consequence of this is that textbooks which: largely neglect the individual differences in students’ 

needs, may not motivate learning and, may not give opportunities for meaningful and appropriate 

mastery of appropriate learning outcomes in the subject area are imposed on the teachers and students. 

Subsequently, teachers and students in particular may find the textbooks counterproductive with the 

consequence that their interests in the subject decline which is then made manifest in their poor 

performance in Financial Accounting examinations. It therefore becomes necessary to find out 

Financial Accounting teachers and students’ evaluation of the appropriateness and suitability of 

textbooks recommended for use in the subject.  

Objectives of the Study 

The purpose of this study is to provide information on Financial Accounting teachers and 

students’ evaluation of the textbooks recommended for use in the teaching and learning of the subject. 

The specific objectives of the study are to 

(a) determine the acceptability of the recommended Financial Accounting textbooks in secondary 

schools by teachers and students; 

(b) determine students’ evaluations of the content, organization, utility, mechanics, appropriateness, 

illustrations, physical make-up of the textbooks and incorporation of technology into students’ 

learning; and 

(c) assess teachers’ evaluations of the content, organization, utility, mechanics, appropriateness, 

illustrations, physical make-up, assessment, incorporation of technology into students’ learning, 

alignment with curriculum and lesson design and instructional strategies of the textbooks.  

 

 

 



Some Accounting Textbooks are more acceptable than others 

 

Ife Journal of Humanities and Social Studies 3 (2), 125-138 

 

Research Questions 

For the purpose of this study, the following research questions were asked and answered. 

i. What is the order of acceptability of recommended Financial Accounting textbooks in 

secondary schools by teachers and students? 

ii. What are students’ evaluations of the content, organisation, utility, mechanics, appropriateness, 

illustrations, physical make-up of the text and incorporation of technology into students’ 

learning of the recommended Financial Accounting textbooks? 

iii. What are teachers’ evaluations of the content, organization, utility, mechanics, appropriateness, 

illustrations, physical make-up, incorporation of technology into students’ learning, assessment, 

alignment with curriculum and lesson design and instructional strategies of the textbooks? 

Significance of the Study 

The findings of this study would provide concise information to stakeholders such as Ministries 

of Education, examination bodies, Financial Accounting teachers, curriculum developers and 

publishers on the areas which need to be critically reviewed in the textbooks used in the teaching and 

learning of Financial Accounting. This study may also encourage the governmental agencies and 

committees responsible for the recommendation, review and evaluation of textbooks used in Financial 

Accounting to appraise the checklists used in the performance of such essential task in line with the 

realities of the present day. 

Methodology 

This study utilized the survey research design. As such, it adopted the Post-Use textbook 

evaluation framework since it examined how the recommended textbooks which are already being used 

have fared on important textbook indices. The study population consisted of Financial Accounting 

teachers and students in public and private senior secondary schools in Southwestern Nigeria. The 
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purposive sampling technique was employed in selecting 80 Financial Accounting teachers and 700 

Senior Secondary Two (SSII) students in public and private schools from two sampled Local 

Government Areas (LGAs) in each of the six states (Lagos, Ogun, Ekiti, Osun, Ondo and Oyo) in 

southwestern Nigeria. The criterion for the selection of the teachers and students for the study is the 

possession and use of at least one of the textbooks recommended by their respective state ministries of 

education for a period of not less than one academic session.  

Two instruments were used in the collection of data for the study. These were Financial 

Accounting Textbook Acceptability Checklist (FATAC) and Textbook Formal Evaluation 

Questionnaire (TFEQ), with TFEQ having different versions for teachers (TFEQ-T) and students 

(TFEQ-S). The items of the instruments were adapted from the textbook evaluation checklists 

developed by Moore and Quinn (1994), South Washington County Schools (2009) and two others: 

Textbook Evaluation Tool (n.d.) and Mathematics Textbook Evaluation Checklist (n.d.) (both retrieved 

online), taking cognizance of the nature of Financial Accounting. The use of different TFEQ for 

teachers and students was considered necessary as the students might not possess the requisite 

knowledge to judge whether the textbooks are adequate on some indices. Such indices include Lesson 

design and instructional strategies and Alignment with national curriculum, state standards and skills 

and Assessments. TFEQ-S consisted of 45 items with eight subscales. The subscales are Content, 

Organisation, Utility, Mechanics, Appropriateness, Illustrations, Physical Make-up of the text and 

Incorporation of technology into students’ learning. The items in this student version have the listed 

adapted Likert type scales of “excellent”, “good”, “adequate”, “poor” and “totally lacking” which were 

assigned a rating of 4,3,2,1 and 0 respectively. The Cronbach alpha values of the subscales in TFEQ-S 

ranges from 0.56 to 0.88 with a global scale index of 0.93. TFEQ-T however comprised 57 items with 

11 subscales (three additional subscales asides the eight included in TFEQ-S). Subscales in the      
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TFEQ-T include Appropriateness, Illustrations, Physical Make-up of the text, Lesson design and 

instructional strategies and Alignment with national curriculum, state standards and skills and 

Assessments. Each item in the teacher version has the following Likert type scale: “to the greatest 

extent”, “to a large extent”, “to some extent”, “just barely” and “not at all” which were also assigned a 

rating of 4,3,2,1 and 0 respectively. The Cronbach alpha coefficients of the subscales for TFEQ-T were 

between 0.5 and 0.79 with a global scale index of 0.95.  These values were considered suitable for 

conducting this study.         

Results  

Research Question One: What is the order of acceptability of recommended Financial Accounting 

textbooks in secondary schools by teachers and students?    

 In order to answer this question, the Acceptability Index (AI) which is the number of 

respondents in each category who chose the textbook as a medium used in facilitating, mediating and 

learning divided by the total number of respondents sampled for each of the categories respectively was 

obtained. The indices obtained were then ranked in descending order of magnitude. The results 

obtained are as depicted in Table 2. 

Table 2: Analysis of Teachers and Students’ Acceptability of Recommended Financial 

Accounting Textbooks 
 

S/N Textbook Title Authors N 

(Teachers)=79 

N 

(Students)=674 

NR* RI** Rating NR RI Rating 

1 Business Accounting (West 

African Edition) Vol. I      

J. Omuya & 

F. Wood 

62 0.79 2 327 0.49 2 

2 Business Accounting (West 

African Edition) Vol. II  

 

J. Omuya & 

F. Wood 

 

59 0.75 3 294 0.44 3 

3 Financial Accounting Made 

Simple Vol. I            

                 

Igben, R.O 

 

48 0.61 4 152 0.23 4 
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4 Essential Financial 

Accounting for Senior 

Secondary Schools           

Longe, O.A. 

&                

Kazeem, R.A. 

 

67 0.85 1 528 0.78 1 

5 Introduction to Accounting for 

Business Studies                 

Langley, F.P. 

 

10 0.13 10 95 0.14 7 

6 Financial Accounting for 

Schools and Colleges           

A. Asaolu 29 0.37 6 91 0.14 8 

7 Comprehensive Financial 

Accounting   

    

Akintelure, S. 

& Oguobi, 

J.I. 

12 0.15 9 133 0.20 5 

8 Principles of Accounts for 

West Africa                        

Etuk Udo 

 

21 0.27 7 87 0.13 9 

9 Genius Financial Accounting Oluwole 

Gbenga 

2 0.025 13 48 0.07 12 

10 Macmillan Mastering Series: 

Financial Accounting     

B.A. Idowu 15 

 

0.19 8 79 0.12 10 

11 Financial Accounting for 

schools and Colleges: 

Multiple Choice Questions 

and solution             

A. Asaolu 

 

 

6 0.076 11 53 0.08 11 

12 Financial      Accounting for SSS    

   

B.A. Idowu 4 0.051 12 36 0.05 13 

13 Simplified and Amplified 

Book-keeping and Financial 

Accounting 

Longe, F. 40 0.51 5 106 0.16 6 

 

* NR: No of Responses  

**AI: Response Index=          Number of Responses obtained for a Textbook 

   Total Number of Responses obtained for all Textbooks 

 

Table 2 shows that teachers and students order of acceptability1 for five of the textbooks are in 

the same order of 1st, 2nd, 3rd, 4th and 11th. Other textbooks have different acceptability for the teachers 

and the students. For instance, while index for acceptability for Financial Accounting for Schools and 

Colleges by Ayodele Asaolu was sixth for the teachers, it was eighth for the students. The order of 

acceptability of the textbooks is further depicted by the bar chart in Figure 2.  
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Figure 2: Bar Chart showing Teachers and Students Order of Acceptability of the Recommended 

Financial Accounting Textbooks 

 

The acceptability indices obtained in Table 1 are depicted in Figure 3. The figures obtained thereon 

were multiplied by 1000 to facilitate easy plotting and depiction of the indices. 
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Figure 3: Bar Chart showing Teachers and Students Response Indices for the Recommended 

Financial Accounting Textbooks 

 

Noticeably, Figure 3 aligns with the order of acceptability depicted in Figure 2 though the indices for 

the teachers appear high on account of the relatively small sample compared to the large students’ 

sample.  

Research Question Two: What are students’ evaluations of the content, organisation, utility, 

mechanics, appropriateness, illustrations, physical make-up of the text and incorporation of technology 

into students’ learning of the recommended Financial Accounting textbooks? 

 In order to answer this question, the grand mean of the rating assigned by the students to each 

item that comprised an index for each of the textbooks was obtained. This represented the evaluation 

level. The evaluation levels were then ordered based on the values obtained for them. Value judgments 

of the extent of satisfactoriness of the evaluation were made using the scale in note 3. The results 

obtained are as presented in Table 3. 

Table 3: Teachers and Students Evaluations of Recommended Financial Accounting Textbooks 

in Use 
 

Evaluation  

Index 

 Teachers (n=79) Students (n=674) 

 

 

 

Content 

Textbook2 Evaluation 

Level 

Rating Remarks3 Evaluation 

Level 

Rating Remarks3 

A 3.44 3 S 3.13 4 S 

B 3.56 2 S 2.93 6 S 

C 3.22 5 S 3.29 3 S 

D 3.65 1 S 3.75 1 HS 

E 3.11 6 S 2.97 5 S 

F 3.27 4 S 3.67 2 S 

 

 

 

Organisation 

A 3.45 2 S 3.07 4 S 

B 3.32 4 S 2.97 6 S 

 C 3.43 3 S 3.17 3 S 

D 3.62 1 S 3.84 1 HS 

E 2.75 6 S 3.01 5 S 

F 3.17 5 S 3.64 2 S 
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Utility 

A 3.44 3 S 3.22 4 S 

B 3.59 2 S 2.89 6 S 

C 3.26 5 S 3.26 3 S 

D 3.86 1 HS 3.67 2 S 

E 3.20 6 S 3.10 5 S 

F 3.40 4 S 3.74 1 S 

        

 

 

 

Mechanics 

A 3.28 3 S 3.12 4 S 

B 3.58 1 S 2.98 5 S 

C 3.40 2 S 3.19 3 S 

D 3.17 4 S 3.49 1 S 

E 2.88 5 S 2.95 6 S 

F 2.33 6 FS 3.31 2 S 

 

 

 

Appropriateness 

 

A 3.32 6 S 3.12 4 S 

B 3.38 5 S 2.95 6 S 

C 3.44 3 S 3.37 3 S 

D 3.60 2 S 3.69 1.5 S 

E 3.75 1 HS 2.99 5 S 

F 3.40 4 S 3.69 1.5 S 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

*HS=Highly Satisfactory, S=Satisfactory Rating, FS=Fairly Satisfactory Rating, U=Unsatisfactory Rating 

Illustrations 

A 

B 

3.36 

3.35 

3 

4 

S 

S 

3.09 

2.89 

4 

5 

S 

S 

C 3.40 2 S 3.17 3 S 

D 3.67 1 S 3.62 1 S 

E 3.18 6 S 2.87 6 S 

F 3.26 5 S 3.27 2 S 

 

 

 

Make-Up of the 

Text 

 

A 

 

3.29 

 

5 

 

S 

 

3.02 

 

3 

 

S 

B 3.35 3 S 2.86 6 S 

C 3.54 1 S 3.01 4 S 

D 3.40 2 S 3.56 2 S 

E 2.65 6 S 2.93 5 S 

F 3.32 4 S 3.74 1 S 

 

Incorporation of 

Technology into  

Students’ 

Learning  

A 2.34 3 FS 2.23 2 FS 

B 2.83 2 S 2.09 5 FS 

C 1.83 4 FS 2.17 3 FS 

D 3.19 1 S 3.66 1 S 

E 0.56 6 US 2.14 4 FS 

F 0.57 5 US 1.82 6 FS 

 

 

Total Textbook 

Evaluation Score4 

 

A 3.24 3 S 3.00 4 S 

B 3.37 2 S 2.82 6 S 

C 3.19 4 S 3.08 3 S 

D 3.52 1 S 3.66 1 S 

E 2.76 6 S 2.87 5 S 

F 2.84 5 S 3.36 2 S 
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   Results from Table 3 shows that the ranges of students’ evaluations of the recommended textbooks-

in-use are: Content: 2.93-3.75; Organisation: 2.97-3.84; Utility: 2.89-3.74; Mechanics: 2.95-3.49; 

Appropriateness: 2.95-3.69; Illustrations: 2.87-3.62; Physical Make-up of the Text: 2.86-3.74 and 

Incorporation of Technology into Students’ Learning: 2.09-3.66. The implication that could be drawn is 

that students’ evaluation of the textbooks on the eight evaluation indices ranges from fairly satisfactory 

through satisfactory to highly satisfactory. The evaluation results are also presented in a bar chart in 

Figure 4.  

 

Figure 4: Bar Chart showing Students Evaluations of the Recommended Financial Accounting 

Textbooks 
 

The “total4” section of Figure 4 shows that on further analysis which involved obtaining the average of 

the values of the evaluation values for each of the indices for each of the textbooks, the textbooks could 

be ranked in the ordinal order of D, F, C, A, E, and B.  

Research Question Three: What are teachers’ evaluations of the content, organization, utility, 

mechanics, appropriateness, illustrations, physical make-up, incorporation of technology into students’ 

learning, assessment, alignment with national curriculum and lesson design and instructional strategies 

of the textbooks? 

In order to answer this question, the grand mean of the rating assigned by the teachers to each 

item that comprised an index for each of the textbooks was obtained. This represented the evaluation 

level. The evaluation levels were then ordered based on the values obtained for them. The teachers’ 
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value judgments of the extent of satisfactoriness of the evaluation were made using the scale in note 3. 

The results are as presented earlier in Table 3.  

Results from Table 3 shows that the ranges of teachers’ evaluations of the recommended 

textbooks-in-use are: Content: 3.11-3.65; Organisation: 2.75-3.62; Utility: 3.20-3.86; Mechanics: 2.23-

3.58; Appropriateness: 3.32-3.75; Illustrations: 3.18-3.67; Physical Make-Up of the Text: 2.65-3.54; 

Incorporation of Technology into Students’ Learning: 0.56-3.19.  

From Table 3, it could be deduced that teachers’ evaluation of the textbooks ranged from being 

Unsatisfactory to fairly satisfactory to highly satisfactory.  The evaluation shows that the unsatisfactory 

remark was obtained for Textbooks E and F on Incorporation of Technology into Students’ Learning; 

fairly satisfactory remark was obtained for Textbook F on Mechanics and Textbooks A and C on 

Incorporation of Technology into Students’ Learning. The evaluation results are also presented in 

Figure 5. 

Analysis was done for additional items on three textbook indices of: Lesson design & 

instructional strategies; Assessment and; Alignment with national curriculum, state standards, skills 

which were excluded from the student questionnaire but included in the teacher questionnaire. The 

results obtained from the analyses of these indices are contained in Table 4.  

Table 4: Teachers Evaluations of Recommended Financial Accounting Textbooks in Use on 

Indices not contained in the Students’ Questionnaire 
 
 
 

Evaluation 

Index 

 Teachers (n=79) 

 

Lesson Design & Instructional 

strategies 

Textbook2 Evaluation Level Rating Remarks3 

A 2.53 3 S 

B 2.95 2 S 

C 2.37 4 FS 

D 3.05 1 S 

E 1.50           6 FS 

    F         1.73 5              FS 
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Assessment               A 2.68 3 S 

B 3.27 1 S 

C 2.60 4 FS 

D 3.25 2 S 

E 1.56 5 FS 

    F 1.50 6 FS 

Alignment with National 

Curriculum, state standards, 

skills and assessments 

A 3.59 2 S 

B 3.42 5 S 

C 3.58 3 S 

D 3.89 1 HS 

E 3.38 6 S 

F 3.55 4 S 
 

Table 4 shows that the values for teachers’ evaluation of the textbooks’ Lesson Design and 

Instructional Strategies are between1.50-3.05; values for Assessment are between1.50-3.27 and the 

values for Alignment with National Curriculum range between 3.38-3.89. The results depict that the 

indices for Lesson design and instructional strategies and Assessment for Textbooks C, E and F are 

within the critical level threshold as the index values for them are fairly satisfactory. The table also 

shows that the value for Textbook D on the Alignment with National Curriculum, state standards, skills 

and assessments is highly satisfactory. Other values for the textbooks on these three indices are 

satisfactory. 
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Figure 5: Bar Chart showing Teachers Evaluation of the Recommended Financial Accounting 

Textbooks 

The “total evaluation score4” of Figure 5 which was calculated based on the eight evaluation 

indices included in the student questeion shows that the textbooks could be ranked in the ordinal order 

of D, B, A, C, F and E. This ranking is retained with the inclusion of the other three indices of 

Assessment, Alignment with National Curriculum and Lesson Design and Instructional Strategies.  

Discussion of Findings 

The first research question asked sought to determine the acceptability of the recommended 

Financial Accounting textbooks in secondary schools by teachers and students. Findings of the study 

revealed that the textbooks’ acceptability order was similar for teachers and students for five textbooks 

viz. Essential Financial Accounting for Senior Secondary Schools by Longe, O.A. & Kazeem, R.A.; 

Business Accounting (West African Edition) Vol. I & II by Omuya, Joshua & Wood, Frank; Financial 
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Accounting Made Simple Vol. I by Igben, Robert.O. and Simplified and Amplified Book-keeping and 

Financial Accounting by Longe Femi. Findings also revealed that though their ratings differed, both 

teachers and students acceptability of the other textbooks were valid. Analysis of qualitative data from 

the respondents revealed that these textbooks are: locally authored textbooks which are relatively 

within the reach of their users, widely available, less costly compared to other recommended financial 

accounting textbooks; relate to the learning environments of the students and teachers and cover in 

sufficient depth the national curriculum and state and nationwide assessment requirements in the 

subject.  These are indices that have been used in previous studies on the evaluation of essential school 

textbooks such as Lawrence (2011) and AbdelWahab (2013).  In addition, the similarity between 

teachers’ and students’ acceptability of some of the recommended textbooks may not be unconnected 

to the fact that although teachers’ make available to the students’ the list of recommended textbooks for 

each school year, students have to align their choices to those of their teachers so as not to substantially 

miss out of classroom teaching and learning and assessment processes which are more often than not 

textbook based. This view was also supported by Ferguson, Collison, Power and Stevenson (2007) and 

Jefferson (2011). 

This study also determined students’ evaluations of the content, organisation, utility, mechanics, 

appropriateness, illustration and physical make-up of the text of the recommended Financial 

Accounting textbooks and teachers’ evaluations of the content, organization, utility, mechanics, 

appropriateness, illustrations, physical make-up, assessment, alignment with national curriculum and 

lesson design and instructional strategies of the textbooks. The evaluation of the students and teachers 

of the textbooks on the incorporation of technology into the textbooks depict that these textbooks are 

deficient on this criterion and urgent attention need be directed to this in an age where emphasis is on 

the maximization of the gains of technology in students’ learning. Noticeably too, teachers’ evaluations 
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of mechanics, the extent of incorporation of technology into students’ learning, assessment and lesson 

design and instructional strategies of the textbooks reveal observatory differences. The observed 

differences notwithstanding, the different levels of evaluations of the textbooks by both categories of 

respondents amend to Stradling (2001) postulation that what counts as being a good textbook in one 

place by a certain group people is likely to be perceived differently in another place by other people 

and that a definitive answer usually leads to little more than broad and rather platitudinous 

generalisations.   

Conclusion and Recommendations 

The study concluded that the disparity in the acceptability of the textbooks could be hinged on 

relative differences of the textbooks on the indices of mechanics, the extent of incorporation of 

technology into students’ learning, assessment and lesson design and instructional strategies which are 

vital areas to be considered in the subsequent revisions of these textbook. 
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Notes 

1. In order to determine the Acceptability of the textbooks, respondents were asked to respond to an item that stipulated 

that “which one out of the recommended textbooks do they use most?”  The frequency of the responses was obtained 

and converted to the Acceptability Indices.   

2. Letters of the alphabets have been used to represent the recommended textbooks-in-use as depicted below. Evaluation 

results are reported for six out of the thirteen textbooks. This was due to the nature of the questionnaire used as the 

respondents were requested to evaluate only the textbook that they use most frequently. Also, the numbers of 

respondents who evaluated each textbook is shown.   

       

Textbook 

label 

Textbook Title Teachers 

(n) 

Students 

(n) 

A Essential Financial Accounting for Senior Secondary Schools 

by Longe, O.A and Kazeem, R. A 

40 431 

B Business Accounting 1 (West African Edition) by Wood, F 

and J.O. Omuya 

13 155 

C Simplified and Amplified Financial by Longe, O.A. 10 34 

D Business Accounting 1 by Wood, F and Sangster, A 7 11 

E Comprehensive Financial Accounting for Senior Secondary 

Schools S.Lola Akintelure and Oguobi, J.I. 

4 36 

F Financial Accounting Made Simple (Vol 1) by Igben, R.O. 5 7 

 

3. Remarks: The remarks were based on the following rating. 

 US- Unsatisfactory (0-1.25) 

 FS- Fairly Satisfactory (1.26-2.50) 

 S- Satisfactory (2.51-3.75) 

 HS- Highly Satisfactory (3.75-4.00) 

  

4. This Total Textbook Evaluation Score is the composite score of teachers’ and students’ evaluations of each textbook on 

the evaluation indices of Content, Organisation, Utility, Mechanics, Appropriateness, Illustrations, Physical Make-up 

and Incorporation of Technology into Students’ Learning. 
 

5. These evaluation indices (Assessment, Alignment with National Curriculum & Lesson Design and Instructional 

Strategies) are only contained in the teacher version of Textbook Formal Evaluation Questionnaire and were added to 

the items in (4) above to form a composite textbook evaluation score for the textbooks by teachers. 

 

 

 

 


